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Intent
[image: ]
Filey CE Nursery and Infants Academy is a fully inclusive, mainstream Primary School, that ensures that all pupils achieve their potential personally, socially, emotionally and academically in all areas of the curriculum. [image: ]



At Filey Infants we are committed to offering an inclusive curriculum to ensure the best possible progress for all of our pupils whatever their needs or abilities. We have the same high expectations for our educational aims for children with Special Educational Needs and/or Disabilities, as we do for all children in school. This document sets out the adaptations that are made across all areas of the curriculum to ensure all pupils have equal access to it and their barriers are reduced.

At Filey Infants we ensure that: 
· Every child has access to a broad and balanced curriculum. [image: ]
· We provide a high quality, differentiated curriculum for all children. [image: ][image: ]
· Staff have high expectations and set ambitious targets for SEND pupils, [image: ] 
· Additional or different provision that is made for pupils is reviewed regularly,[image: ]


· We use ‘Neuro-affirming / Positive language’ to ensure all pupil’s strengths are celebrated. 

[image: ]
Strategies to remove potential barriers across all areas of the curriculum.
	Potential barrier 
	Strategies to overcome barrier

	[image: ]Challenges with working and long term memory

 
	· Reduce the amount of material to be remembered.
· Display important information on boards for children to refer back to 
· Word mats (using visuals - widgit) to support with recalling key vocabulary. 
· Retrieval practice 
· Use of memory aids - Posters, display, word banks Keep instructions short and use visual prompts. 
· Sentence stems. 
· Use of task planners and visuals to recall instructions for lessons. 
· Explanations of complex tasks and concepts are simplified. 
· Check in that the child/ren knows what to do

	[image: ]Challenges with attention and focus/ shows focus differently
	· Create a working classroom environment that is calm and simple. 
· Use preferential seating and proximity to engage all children. 
· Plan movement breaks.
· Reduce cognitive overload and limit teacher talk. 
· Practical and engaging learning opportunities 
· Break tasks into manageable chunks and steps

	[image: ]Challenges with concentration / attention varies depending on context.
	· Encourage use of manipulatives to solve a problem.
· Time is given to implement strategies to gain knowledge.
· Scaffolds provided to support .
· Brain breaks 
· Set out expectations for what they need to achieve and how they can be supported.

	[image: ]Challenges with change and transition
	· Keep lesson structures the same (where possible) 
· Keep the expectations the same - Remind children of these regularly. 
· Prepare children in advance when lessons aren't going to happen or significant changes.
· Use now and next boards and/or visual timetables. 
· Use social stories to prepare children for upcoming trips/visitors

	[image: ]Challenges with reading instructions or text
	· Reading with a peer who can read to them. 
· Adapt a text to their reading level so they can fluently read and retrieve information independently. 
· Adult to support with reading elements (Small group)

	[image: ]Challenges with processing questions
	· Pupils are given opportunities to discuss the answers to questions before the teacher requests verbal answers. 
· Always allow for plenty of thinking/talking/practice time before asking children to comment or do 
· Prepare pupils to contribute to feedback sessions; using visual prompts.
· Re-phrasing questions

	[image: ]Challenges with retaining key vocabulary
	· Pre-teach key vocabulary linked to an image/object. 
· Ensure multiple and regular exposure to these words. 
· Display vocabulary on board or in books (knowledge organisers) 
· Word mats with key vocabulary 
· Use visual prompts to direct children. 
· Provide the children with real examples to explore and ensure learning is practical and hands on





   Strategies to remove potential barriers in Maths.
Lead : Mr Jackson
[image: ]


	Potential barrier 
	Strategies to overcome barrier

	[image: ]Challenges with vocabulary and its various synonyms.

	· Pre-teach key vocabulary, then ensure multiple and regular exposure to these words.
· Display key vocabulary on display and key topic vocabulary which is pre taught prior to topic teaching 
· Use widgit to create key vocabulary flashcards using visual symbols

	[image: ][image: ]
Insecure fact knowledge
· Number bonds,
·  times tables etc
	· Retrieval practice daily as a lesson starter.
· Repetition for fluency in maths lessons.
· Precision teaching 
· Times tables rockstars
. 

	[image: ]
Sequential procedures
	· Give steps for success - written or visual - to remind children what to do next. 
· Repeat these types of questions in maths lessons alongside the steps for success.

	[image: ]Different learning styles eg kinesthetic learner
	· Use of concrete manipulatives 
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Strategies to remove potential barriers in Phonics.
Lead : Miss Ring
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Phonics challenges- Word reading
	· Daily Little Wandle phonics sessions. 
· All staff are highly trained (continuous CPD given) Daily, small group tutoring for children not working at ARE.
· Texts are carefully matched to children’s phonic knowledge. 
· Children are assessed at least every 6 weeks to track progress and identify specific strengths and weaknesses.
· SEND Little Wandle Program

	[image: ]
Challenges with comprehension
	· Pre-teach the skill.
· Retrieval practice. 
· Give examples of what the questions may look like and what they are asking. 
· Scribe answers, use voice recordings or record answers instead of asking for written responses.
· Sentence stems Use pictures/videos instead of text.
· Repeated explicit teaching using ‘think aloud’ when demonstrating using the skills to answer questions. 
· Adapted text at their reading level so that they can comprehend the text instead of their working memory focusing on decoding.

	[image: ]
Vocabulary understanding
	· Use visual prompts to direct children. 
· Provide the children with real examples to explore. 
· Provide lots of opportunities for children to practice and apply new vocabulary.
· Pre-teach key vocabulary, then ensure consistently used and embedded and applied.
· Vocabulary is carefully chosen and taught, and then used in the classroom to reinforce.
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Strategies to remove potential barriers in Reading.
Lead: Miss Ring

	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Reading across the curriculum
	· Reading with a peer who can read to them 
· Adapt a text to their reading level so they can fluently read and retrieve information independently 
· Adult to support with reading elements

	[image: ]
Reading for pleasure
	· Texts are carefully chosen and are re-read again and again in the classroom 
· Reading for Pleasure sessions to encourage enjoyment in reading Class 
· Readers are read weekly which helps to extend vocabulary, develops knowledge of language patterns, rhythm of language and different text structures. 
· High-quality books, including books that are ‘dyslexia friendly’ and high/low. 
· Singing/rhymes/poetry Story props are used to help children understand and rehearse familiar stories

	[image: ]
Challenges with reading
	· Reading with a peer who can read to/with them 
· Adapt a text to their reading level so they can fluently read and retrieve information independently 
· Adult to support with reading elements
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Strategies to remove potential barriers in Writing.
Lead : Miss Ring
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Challenges with spelling
	· Encourage use of phonics strategies 
· Phonics sounds mats for children to access Common exception/tricky words available 
· Encourage to add sound buttons to check Pre-teach specific spellings 
· Word mats Key vocabulary mats for topic specific 
· Use of widgit to create word mats to support visual learners

	[image: ]
Challenges with handwriting or fine motor skills
	· Larger spaced lined books 
· Little wandle letter formation rhymes 
· Focus on letter formation before teaching to join 
· When appropriate, offer a laptop/tablet for writing. 
· Where appropriate, scribe for children 
· Provide sentence stems 
· Adapted writing tools; pens, pencils and/or grips

	[image: ]
Challenges with grammar
	· Re-phrase children's speech to model grammatically correct speech 
· Sentence stems available 
· Edit work with children to improve the grammar 
· Pre-teaching of grammatical skills 


	[image: ]
Challenges with punctuation
	· Encourage children to say the sentence before writing.
· Look for subject, object and verb in sentences 
· Read their work and take a breath at each full stop 
· Rainbow writing - Use a different colour for each sentence 
· Grammar teaching - What is a sentence? 


	[image: ][image: ]
Difficulties with composition
	· Teacher to explicitly model the writing process (Thinking aloud) 
· Time for talking and sharing ideas before writing 
· WAGOLL shown for each piece of writing Sentence stems 
· Additional resources - Word banks, picture 
· Talking mats Partner talk
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Strategies to remove potential barriers in Art.
Lead : Miss Haldenby
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Interpretation of artists’ work & Reading and studying of artists
	· Stem sentences – provide the language to the children so they can give opinions and know how to compare artists or artwork. 
· Dual coded word mats/resources/displays to support access.

	[image: ]
Cognitive difficulties – ability to understand the content of formal art lessons
	· Use of stories to support understanding, linking art to real life 
· Keywords displayed Use of shorter/less complex sentences in resources given 
· Writing frames where possible

	[image: ]
Expressing themselves – opinions using verbal communication
	· Providing flashcards (dual coded) for the children to point to. 
· IT resources to support accessibility/alternative ways for children to record their ideas and opinions

	[image: ][image: ]
Language difficulties may make children unable to access learning
	· Use of simple instructions – small steps 
· Careful and appropriate modelling to support understanding 
· Visual aids and dual coding 
· Videos of examples and practice

	[image: ]Fine motor skills and/or physical difficulties
	· Choosing appropriate resources and manipulatives for each individual child’s need. 
· Use adapted tools (scissors, pencils) 
· Use large paper and take photograph/stick into sketchbooks

	[image: ]
Tactile quality of materials
	· Ensure any sensory difficulties are considered at the point of planning

	[image: ]
Low self-esteem in art abilities
	· Showcase different artists’ work and a focus on the creation process rather than on the end result. 
· Teacher's languages – that we are all artists. Open ended learning objectives – the skill not the artwork. 
· Pre-teach key information so they feel prepared for the lesson and can be an ‘expert

	[image: ]
Social difficulties – may struggle with group work
	· Carefully consider seating/buddy system, ensure those who need additional adult support have access to this particularly at the start 
· Provide clear, specific instructions and outline expectations




Strategies to remove potential barriers in Computing.
Lead : Miss Ring[image: ]



	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Accessing the programmes for the curriculum – understanding how to use them.
	· Differentiation in action during lessons Scaffolding or small group support with teacher/TA 
· Careful consideration for choice of program Stem sentences / key vocabulary 
· Screen readers

	[image: ]Understanding order to complete the task
	· Visual representation of instructions/task 
· Opportunities to work with or ask a friend or the teacher.

	[image: ]
Key vocabulary understanding and ability to process language
	· Stem sentences / key vocabulary displayed clearly with dual coding 
· Google translate (if needed) 
· Screen readers

	[image: ]Sensory difficulties; bright lights, noisy websites/apps
	· Adjustable brightness
· Headphones available

	[image: ]
Font and font size difficulties
	· Individual logins with personalised font/font size 
· Voice to text add-ons

	[image: ]
Difficulties with keyboard skills
	· Use of 'typing club' to develop keyboard skills 
· Adapted keyboard (larger keys

	[image: ]
Finding things tough – particularly when error messages occur or something doesn’t work
	· Explicitly teach how to manage error messages or applications not working 
· Visual - If unsure, always click cancel 
· Clear instructions to support difficult processes

	[image: ]Internet safety
	· Teach e-safety using visuals and social stories to aid understanding 
· Reinforce e-safety rules using visuals start of every computing lesson/use of computer
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Strategies to remove potential barriers in Design Technology.
Lead : Miss Haldenby
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Accessing learning due to poor literacy skills
	· Writing frames, stem sentences 
· 1:1 or small group support

	[image: ]
Children may struggle to understand key concepts/recall previous learning
	· Key words displayed – dual coded 
· Use of shorter/less complex sentences in resources given 
· Lots of retrieval opportunities and reinforcement 
· Pre teaching of key vocab 
· Lots of visual and opportunities to explore physical resources

	[image: ]
Children may struggle to communicate and express opinions in DT
	· Visual words/ phrases – dual coding 
· Differentiated questioning 
· Consider mixed ability pairing 
· Provided different ways for children to record or express their views

	[image: ][image: ]
Language difficulties may make children unable to access learning
	· Lots of reinforcement/ repetition 
· Use of simple instructions – small steps 
· Careful and appropriate modelling to support understanding 
· Videos of examples and practice

	[image: ]
Children with visual impairment may find it difficult to see images or resources
	· Ensure images are enlarged and accessible – use of audio description if needed 
· Ensure children are close to whiteboard/ front of class 
· Use of non-reflective paper/photos/sources

	[image: ]
Children with fine motor difficulties may find it difficult to use specific subject based equipment
	· Ensure resources and equipment are appropriate 
· Use adapted tools (scissors, pencils) to support fine motor control 
· Children to have an A3 sketchbook to give them lots of space

	[image: ]
Children with physical needs may not be able to handle equipment or resources
	· Addressing individual needs when planning – if children are unable to access ensure alternative resources or equipment are sourced in advanced

	[image: ]
Children may struggle to regulate their emotions when facing a challenging activity in DT
	· Opportunities to work in smaller groups Provide lots of opportunities for praise 
· Children provided with a role which may not involve active participation

	[image: ]
Children may become frustrated, withdraw or aggressive
	· Providing appropriate resources so that children can access the lesson eg fiddle toy or sensory jump bean sets to help with focus.
· Ensure children have learning/sensory breaks as part of the lesson
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Strategies to remove potential barriers in Geography.
Lead : Miss Ghorst
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Retaining information or meaning of vocabulary
	· Retrieval questions to be used at the beginning of each lesson and within lessons where suitable 
· Pre-teach to understand vocabulary or subject content

	[image: ]
Literacy skills – ability to read information e.g. in atlas, difficulties with writing
	· Keywords dual coded on display boards 
· Writing frames to be used

	[image: ]Difficulties using language or expressing themselves
	· Sentence starters/modelled language Repetition/stem sentences 
· Opportunities to express ideas in various way- not just verbal

	[image: ]
Difficulties with processing language. 
	· Simplified step by step instructions chunking, learning mats

	[image: ]
Visual difficulties
	· Ensure documents are enlarged Magnifier used 
· Online resources to zoom in and out

	[image: ]
Low self-esteem – often withdraw from challenges
	· Adapt lessons appropriately with clear instruction, scaffolding accordingly, to ensure lessons are accessible

	[image: ][image: ]
Distressed by new experiences or triggered by specific topics
	· Children to be introduced to area/environment e.g. thorough photos or social story before trips/visits 
· Ensure content being used in lesson is considered and approached in a sensitive manner.
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Strategies to remove potential barriers in History.
Lead : Miss Hiley
	Potential barrier 
	Strategies to overcome barrier

	[image: ][image: ]
Conceptual understanding of chronology and 'the past'
	· Use of simplified visual activities to support children’s understanding. 
· Drama based learning 
· Real-life or replica artefacts to handle and use (unit boxes) 
· Enrichment activities/trips with hands on learning, characters and venues

	[image: ][image: ]
Low attainment in numeracy can present a barrier to timelines
	· Use of simplified, dual coded resources. 
· Potentially additional support during lessons.
· Visuals to support timeline understanding of events

	[image: ]Low attainment in literacy can present barriers to activities.
	· Sentence starters/modelled language Repetition/stem sentences 
· Opportunities to express ideas in various way- not just verbal

	[image: ]
Language difficulties may make it difficult for children to participate in activities and access learning
	· Teacher / TA support for children during lessons to access learning. 
· Opportunities for retrieval to reinforce learning 
· Adapted tasks to ensure all children can access tasks (visual, drawing, matching activities)

	[image: ]
Children with sensory impairments may find it difficult to observe historical artefacts.
	· Teacher / TA support for children during lessons to access artefact observation. 
· Children to use technology (visualisers/ipads) to observe artefacts without needing to touch

	[image: ]
Day trips to museums or places of historical significance may be difficult
	· When planning school trips ensure facilities are appropriate and accessible for all children.
· Prepare children in advance with social stories and photos

	[image: ][image: ]
If children believe they cannot be successful in class they may become frustrated and withdraw
	· Adapt lessons appropriately with clear instruction, scaffolding and differentiation accordingly, to ensure lessons are accessible and children can feel success

	[image: ]
Children may find certain lessons upsetting or triggering (for example lessons about war)
	· Ensure content being used in lesson is not overly distressing for any children in class. 
· Adapt session content for some children if required (through the use of stories or small world play)
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Strategies to remove potential barriers in Music.
Lead : Miss Withers
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Accessing text of lyrics
	· Provide a modified version, 
· work in pairs or provide an audio version

	[image: ]
Reading music
	· Child has the option to learn by ear 
· Code the colours of the notes and corresponding note positions on the instrument

	[image: ]
Having the spoken or written language to respond to a piece of music
	· Pupil can voice record (speech to text) , work in pairs or give video response 
· Option to record response through art and visual representation

	[image: ]
Remembering a musical sequence or lyrics to a song
	· Child has access to visual cues, and the piece is modified for accessibility. 
· Child can have visual cues

	[image: ]
Contributing ideas to response work or composition work may be challenging.
	· Offer a range of formats to contribute in such as voice or video recording
·  Use a talk partner to share ideas who can then share them with the group

	[image: ]
Working in a group for response or composition work.
	· Offer a range of formats to contribute in such as voice or video recording 
· Use a talk partner to share ideas who can then share them with the group.

	[image: ]
Hearing impairment or sensitive hearing (listening and composing and ensemble work)
	· Alter the position of the child in class for the lesson Use visual cues 
· Provide headphones 
· Pre-warn the pupil about noise levels/expectations of session

	[image: ]
Physical difficulties
	· Provide adapted or different instrument Child may need transport to attend a performance or adapted seating

	[image: ]
Visual impairment
	· Provide personal, adapted copies of lyrics, score, images etc..

	[image: ]Group work for composing, performing and ensemble work.
	· Use the regular friendship group for this task to support self-esteem and confidence
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Performing in a different setting other than the classroom.
	· Pre-warn of the change of venue, pre-visit to experience the venue. Use of social story to prepare

	[image: ]
Performing in front of others as an audience.
	· Discuss and adapt the child's position within the ensemble. Give them another role which is backstage but still involved.
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Strategies to remove potential barriers in Physical Education.
Lead : Miss Withers
	Potential barrier 
	Strategies to overcome barrier

	[image: ]
Children may struggle to remember information/previous learning
	· Lots of retrieval opportunities and reinforcement 
· Apply new vocab into lots of different contexts – pre teaching vocab 
· Physical warm ups to recall previous learning

	[image: ]Children may struggle to communicate their view and express opinions in PE sessions
	· Ensure modelling and sentence stems are used e.g. I enjoyed their gymnastic performance because…
· Next time they need to improve… 
· Allow children to discuss their answer with a partner first to allow processing time
·  Provide alternative ways of expressing views e.g. written on a white board

	[image: ]
Language difficulties may make children unable to access learning
	· Ensure any written information is explained verbally too 
· Use of simple instructions – small steps with modelling 
· Visual aids and dual coding Video’s and modelling to demonstrate key skills

	[image: ]
Children with visual impairment may find it difficult to see IWB or resources provided
	· Provide multi-sensory resources (ball with bells) 
· Ensure those with visual difficulties have visual verbally described

	[image: ]
Many aspects of PE consist of group work – some children may struggle to manage in these scenarios
	· Have clear expectations of group work Carefully consider groupings 
· Reduce group sizes if necessary to reduce sense of overwhelm 
· Allow children to rest if sensory overload

	[image: ]
Children with fine motor or gross motor difficulties may find it difficult to use specific PE equipment
	· Address individual needs on a lesson by lesson basis – those with PD – how can you ensure they are included in the lesson based on their ability? 
· Ensure alternative equipment or support is provided e.g. space for their walker between benches 
· Teachers to look at PE Pro planning before the lesson and identify areas where scaffolding and adaptation is needed (E.g., using a larger foam ball, rather than a tennis ball) 
· Warm-up’s to be focused on developing fine/gross motor skill

	[image: ]
Low confidence, poor self-image or fear of failure
	· Positive proximal praise 
· Give children different roles within the lessons e.g. let them give feedback to their peers 
· Reduce competitive nature and instead praise effort and personal best achievements.
· Opportunities for all children to take part in competitions throughout the school year 
· Ensure children know in advanced what the key areas of the lesson will be
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Strategies to remove potential barriers in PSHE.
Lead : Miss Ring
	Potential barrier 
	Strategies to overcome barrier

	Ability of children to access learning of their year group
	· Using stories to understand different contexts 1:1 or small group support
·  Age appropriate content for all children in the class – adaptive to individual needs

	Children with communication difficulties may struggle when required to take part in discussions or expressing their views

	· Children to have a partner to practice answers with first 
· Provide children with opportunities to express their views or contribute to the discussion in different ways e.g. drawing, writing, recording answer on an ipad

	Those who struggle to process language may struggle in PSHE lessons where there is lots of written or spoken language[image: ]
	· Use of dual coding and visuals to support understanding 
· Scaffolding through careful questioning Use of simple instructions 
· Careful and appropriate modeling to support understanding

	Children may struggle to empathise with scenarios in PSHE and show respect to others views
[image: ]
	· Use of stories Feeling cards to support understanding of emotions. 
· Talking to children on a 1-1 basis rather than a large group. Opportunities to work in smaller groups

	Children with SEMH needs may struggle in PSHE when they feel upset or frustrated etc
[image: ]

	· Establish clear routines/ expectations/ boundaries for the start and end of every PSHE session – children know what to expect.
· Provide appropriate sensory resources so that children can access the lesson focus and have sensory breaks when required 
· Providing a safe space for the children within the lesson if needed

	Children’s mental health and wellbeing impacted by what is being discussed
[image: ]
	· Pre-warn children of subjects that may be being talked about so they are aware in advance. 
· Now and Next to be specific and shared in advance.
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Strategies to remove potential barriers in Religious Education.
Lead : Mrs Stubbs
	Potential barrier 
	Strategies to overcome barrier

	Conceptual understanding of key historical and modern day religious practices
[image: ]
	· Use of simplified visual activities to support children’s understanding.
· Pre-teach new information. 
· Scribe answers, use voice recordings instead of requiring written answers. 

	Children may find certain topics within RE difficult or triggering e.g. loss, death etc
[image: ]

	· Ensure content being used in lesson is not overly distressing for any children in class. Allow children to have a safe space to express these feelings if they wish.

	Children might find it difficult to retain key vocabulary.
[image: ]

	· Pre-teach key vocabulary. 
· Display vocabulary. 
· Use visual prompts to aid understanding. 
· Provide real examples where possible. 

	Children with fine motor difficulties might struggle to record their work. 

[image: ]


	· Use voice recording etc to record. 
· Provide EYFS tools that may be larger to use. 
· Work in groups to support. 
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Strategies to remove potential barriers in Science.
Lead : Miss Haldenby
	Potential barrier 
	Strategies to overcome barrier

	Age appropriate content for all children in the science lessons[image: ]

	· Using personal stories to understand different contexts - Small group session at age appropriate adaptation 
· Use of books/stories to support understanding

	Children may struggle to remember information, facts, previous learning in science[image: ]
	· Key words displayed using visuals 
· Use of shorter/less complex sentences in resources given 
· Lots of retrieval opportunities and reinforcement in science lessons 
· Apply new vocab into lots of different contexts – pre teaching vocab Use of memory aids- posters, working wall, provocation areas, word banks

	Children may struggle to communicate and express opinions in science[image: ]

	
	· Visual cues 
· Visual words/ phrases 
· Child to face teacher to support lip reading 
· Write new vocabulary down
·  Dual coding 
· Provide topical work banks and picture cards that the learners can point or refer to when explaining scientific processes

	Language difficulties may make children unable to access their science learning
[image: ]
	· Lots of reinforcement 
· Lots of repetition 
· Scaffold observational skills through careful questioning 
· Use of simple instructions 
· Step by step instructions 
· Careful and appropriate modelling to support understanding 
· Visual aids and dual coding 
· Videos of examples and practice

	Children with visual impairment may find it difficult to see images shown during the science lessons.
[image: ]

	· Ensure images are enlarged and accessible 
· Ensure children are close to whiteboard/ sources 
· Use of physical resources (where available) for children to feel and touch

	Recording information may be difficult from a scientific investigation.

[image: ]
	· Provide additional ways to record; Eg. Drawing, scribing, word processing 
· Provide topical work banks and picture cards that the learners can point or refer to when explaining scientific processes 
· Scaffold learning to make it accessible for all. Eg. If writing up the method for their experiment, a learner with barriers to writing could verbally explain it for an adult to scribe, note take to film explaining answers
· Prepare tables for children to record information into 
· Allow the use of templates 
· Allow additional time to complete the work with breaks when needed 
· Provide visuals of key concepts or vocabulary spelling 
· Sentence stems

	Children with fine motor difficulties may find it difficult to use specific science equipment
[image: ]
	· EYFS tools that may be larger to use Working in groups to support 
· Pencil grips and tripod pencils Use of ICT to support access
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